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ESTABLISHING ®ROFESSIONAL DEVELOPMENT SCHOOLS:
FORGING SCHOOL/UNIVERSITY PARTNERSHIPS IN WEST VIRGINIA

Teresa T. Field
Associate Director for Professional Development Schools
The Benedum Project

College of Human Resources and Education

West Virginia University
Morgantown, WV 26506

Introduction

This paper desrribes and examines the development and
implementation of plans to establish Professional Development
Schools in West Virginia. It is one of five papers prepared for the
symposium session entitled Linking Theory, Research and Practice in
Teaching and Teacher Education: A Collabo. ative Experiment in
Educational Reform that was presented at the 1990 annual meeting of
the American Educational Research Association (AERA). Specific
components of this paper include: an historical account of activities,
roles, and responsibilities of key individuals; the identification of
issues that surfaced during the process; successful factors; and the
author's personal reflections on the events presented from the
perspective_of an experienced classroom teacher. The time period
encompassed by this paper is from the early 1980's to February, 1990,
when the University selected six school sites to become Professicnal
Development Schools.

Pre-Planning Grant Period: 1984 - March, 1988

Important events that led to the establishment of Professional
Development Schools are described in full in Phillips and Wolfe (1990)
and summarized in Lovell (1990) as follows:

As Phillips and Wolfe (1990) have reported, the
conceptualization of this project began in faculty activities
to address the University’s invitation to join the Holmes
Group. After the College of Human Resources had hosted
several presentations by individuals who had undertaken
reform projects in their own institutions, the College held
two day-long faculty retreats to discuss the Holmes Group
goals and the needs for renewal in professional
preparation and in public schools. These discussions
yielded a consensus that neither could be effectively
addressed in isolation from the other; improvements in
preparation programs had to occur simultaneously and in
conjunction with changes in schools. This was a view that




faculty had heard expressed several years earlier, when
John Goodlad, serving as a consultant for academic long-
range planning for West Virginia University, had reported
his recommendations for future directions for the College
of Human Resources and Education and had framed his
counsel in relation to the extensive study he later
published as A Place Called School: Prospects for the
Future (Goodlad, 1984).

Goodlad's specific recommendation to establish "key schools,”
which were regular public schools with which universities and
colleges would work intensively, and The Holmes Group goals 4 and 5,
"To connect schools of education with schools" and "o make schools
better places for practicing teachers to work and learn” (The Holmes
Group, 1986), were influential in the conceptualization of the Planning
Grant proposal submitted to the Benedum Foundation. While this
grant initiative was encouraged by the President of the Benedum
Foundation and spearheaded by the Dean of the College of Human
Resources and Education and her staff, the University administration's
support for working with schools was reinforced by the University’s
1986 designation of Education Reform and Public Schools as one of
five strategic planning priorities for the future of West Virginia
University.

The first stage of the Benedum Project has been funded by a one
million dellar grant from the Claude Worthington Benedum
Foundation. The project's goals are: (1) To reconceptualize those
programs that prepare teachers and other education professionals to
make these programs intellectually sound and congruent with one
another, (2) To establish professional development schools that will
bridge the gap between research and practice in the profession, and
(3) To establish collaborative processes, strategies, and structures that
will make the changes last. An historical account of the events that
led to the selection of Profissional Development School sites follows.

Planning Grant: The Professional Development Schools Team

The Professional Development Schools Team that functioned
during the Planning Grant made significant contributions to the form
and substance of later efforts to establish Professional Development
Schools. Co-Chaired by the Superintend :nt of Schools for the county
in which WVU is located and the Dean of the College of Human
Resources and Education, this team reflected in its composition the
collaborative nature of school-university partnerships. Public school
members included two classroom teachers, two principals, and two
stiperintendents from other counties. WVU faculty members included
two from Education Administration, one from Curriculum and
Instruction, cne from History, and the Director of the Division of
Counseling and Clinical Studies.
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The PDS Tear's activities began with a review of the Planning
Grant proposal, an overview of the total project structure and efforts to
date, discussion of the charge to their team, and review of the ‘eam’s
action plan. This group was charged with the following
responsibilities:

1. Identifying opportunities and barriers in the creation of
Professional Development Schools.

2. Proposing criteria to be used in the selection of schools to
become Professional Development Schools.

3. Proposing pilot projects in clinical experiences that can be
implemented in school(s) interested in becoming
Professional Development Schools. These pilot projects
would serve as smaller versions of the collaborative whole-
school involvement that would characterize the Professional
Development School and would provide very useful
information about how to expand to the total school/
university collaboration.

4. Helping to conceptualize the elements that should be
included in the five-year development plan for establishing
Professional Development Schools.

("Professional Development Schools
Team Report,” 1988, p.1)

During the time from April 29 through May 21, 1988, members
read relevant literature, reflected on their experiences, participated
in site visits to collaborative projects (University of Lou sville and
Jefferson County Schools in Kentucky; Puget Sound Educational
Consortium, the Center for Educational Renewal, and the National
Network for Educational Renewal in Seattle, Washington), wrote about
their perspectives on Professional Development Schocls, and engaged
in a two-day synthesis meeting to organize the content of their report
and recommendations.

Some of the opportunities the PDS Team identified in
establishing Professional Development Schools were the following:

...The development of a shared vision of education and the
profession, comins from shared leadership of practitioners
and higher education members, creates a promising,
positive opportunity to generate reform from the
education community rather than from the political sector
of cur society.

Professional Development Schools will provide educators a
greater voice in decision making. This involvement will
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bring about a sense of ownership and empowerment which
should have a direct impact on the classroom.

We could develop a new way, a new approach, to
restructure the way we view education that would cause us
to move forward to an internal renewal model for change.

The key is staff development, and there are tremendous
opportunities for mutual development for the novice, the
experienced, the expert teacher and the university
teachers and researchers. Clinical components for pre-
service and inservice teachers are a good example of long-
term staff development programming.

By joining responsibility for the beginning, the
experienced, and the expert teacher, we are coafirming
that we are all in one system, and we can think in terms of
developmental stages instead of institutional assignments
or levels of traditional responsibilities.

Mutual research, inquiry, staff development, renewal, and
contributions to the progress of students and of the
profession are likely outcomes of the PDS. Exchanges of
faculty between the university and the schools shouid aid
infusion of best current practice and research in both
settings.

Through increased interaction between the schools and
the university, there is likely to be:

* greater congruence between preparation and
practice, since specific strategies will be used to
link program with field pra.tice;

* more innovation, change, and improvement in both
institutions;

* greater potential for significant change in the
ethos, the culture, of bo'h institutions:;

* increased self-consciousniess (awareness of practice
and inquiry, e.g.) among participants;

* new and better approaches to teaching, learning, and
inquiry in schools and in higher education. (pp 4-5)
The Planning Grant PDS Team also identified potential barriers
in establishing Professional Development Schools:

Establish truly shared decision making.
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Build ownership through participation.

Empower participants and assure that projects are built by
them, not imposed from the top down.

Provide the opportunity for people to practice what is new
over an extended period of time.

Inappropriate expectations about how soon and how much we
can accomplish may be a barrier...There is a danger that people
will think that the PDS will solve all of the problems, and solve
them quickly.

Change community expectations about the function of
education...Our efforts in collaboration may not improve test
scores, and the public has been trained to consider test scores
the yardstick of educational quality.

We have to broaden understanding of ours as a global society
and of the intimate relationship between education and
economic development...We need an adult education focus, 100.

If teacher organizations aren't involved early, and if their
involvement isn't handled well, it could become a barrier.

The institutional misconceptions of the roles, norms, and
culture of each are barriers. Public schools and the University
must come to a better understanding of each other’s vision,
mission, purposes, and norms; of what is shared by both and
what is unique to each.

Higher education hasn't acknowledged or rewarded faculty
service to schools as an important function, as valuable as
research and teaching. (pp. 6-8)

The Planning Grant Team proposed as a ~entral criterion for
selecting schools to become Professional Development Schools “the
acceptance of a set of standards and beliefs such as those hammered
out by representatives of higher education and of public schools in the
Louisville/Jefferson County collaborative.” (“Professional Development
Schools Team Report,” 1988, p. 9) They also emphasized that, while
the Louisville standards were very appealing to the Tesm, “it is
critically important that we develop our own standards and beliefs.”
Citing research on successful educational change, they noted that
innovations that are imported in their entirety and without local
adaptation are likely to fail. They viewed the development process as
an important change activity, a way to demonstrate shared decision
making, and a way to build “ownership in the concept and operation of
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the collaborative”(“Professional Development Schools Team Report,”
1988, p.9).

The group also recommended four specific provisos related to
acceptance of the standards and beliefs. A minimum of 51% of the
teachers in the applicant school will need to vote in favor of becoming
a Professional Development School, and teachers will have to be
infcrmed about the nature of a PDS before being asked to vote. The
building principal must have veto power; if the principal doesn’t
endorse the concept and standards, the school cannot become a PDS
site. Both the school board and the superintendent must also endorse
the belief statements and approve the school’s becoming a PDS. The
last proviso addressed the importance of College and University
endorsement of the standards: “The President, Provost, and Deans
must support PDS” (“Professional Development Schools Team
Report,” 1988, p.9).

As the Planning Grant PDS Team discussed other aspects of site
selection, they agreed on several conditions for participating schools
and districts. Willingness to implement shared decision making, to
offer both financial/material and human resource support, and to
"cstablish a long-term relationship if they commit to becoming
Professional Development Schools” were conditions the Team
believed should be required of participants. They recommended
including some schools with records of excellence, having a balance of
rural and non-rural schools and of elementary, middle, and high
schools as PDS sites, and being sure that the student population of
schools selected includes children with special needs and/or
difficulties. A final comment was that geographic proximity to WVU
might have to be a criterion for selection of sites in order to allow for
the kind and quality of clinical work envisioned for the PDS.

Pilot projects were suggested by the Planning Grant PDS Team
and included some general initiatives and some quite specific ones.
Among the more general projects proposed were the development of
standards and vision, a project aimed at barrier reduction, cadre
development for the mutual understanding of the culture of the
schools and of the University, Projects encouraging the involvement of
Arts and Sciences faculty, action research projects whose focus would
be jointly determined, projects that build on strengths, pirojects that
take advantage of prior successful development work, projects
involving the use of technology to solve problems, and outcome-
oriented projects. More specific suggestions included developing
tutoring programs addressing equity in schooling, writing across the
curriculum, Writing to Read, evaluation of computer software, etc.

The last activity of the Planning Grant PDS Team's two-day
synthesis meeting was to identify the critical elements in the effort to
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establish Professional Development School. Briefly presented in
survey order, the critical elements that emerged were as follows:

* Shared decision making

* Empowerment of participants

* Using a collaborative approach throughout

¢ Overcoming barriers such as regulations and rules

* Using existing data ana good practices

* Emphasizing mutual benefit to schools and university

¢ Using new technologies

¢ Bulilding flexibility

* Being responsive to new ideas

* Mechanisms to develop broad ownership of the process

* Incentives to encourage retainment of personnel

* Mechanisms for hearing and attending to other perspectives

* Clarity about expectations

* Emphasis on trying, with permission to fail

* Focus on systematic change

e Attention to understanding the change process, its
requirements and its outcomes

* Focus on capacity-building in structural changes and funding

¢ Community participation

* Knowing the beliefs parents and teachers hold about
education

* Having motivational speakers to bring diverse groups
together around common goals

(pp. 13-15)

The report of the Planning Grant Professional Development
Schools Team and the reports from other Planning Grant Teams were
then used for major concepts and directions incorporated into the
proposal for the Benedum Project, as guidance for initial planning and
activities undertaken by the Benedum Management Planning Team
when the Benedum Project began, and as an important source for the
parallel teams of the Benedum Project were oriented to their tasks
and undertook their work.

Planning and Organizing Initlal Activities: 1/89 - 6/89

As Phillips and Wolfe (1990) have explained, the proposal for the
Benedum Project was developed immediately after the Planning Grant
Teams completed their work, and the proposal was submitted to the
Benedum Foundation during the summer of 1988. The announcement
of the grant was made in December, 1988, and the Project began on
January 1, 1989. The first Project group formed was the Benedum
Management Planning Team, composed of the Principal Investigator,
Project Director, Associate Directors, and Assistant to the Director.




Between January and June, 1989, the Benedum Management
Planning Team (BMPT) identified and completed a number of
organizational and planning tasks to facilitate progress toward
establishing Professional Development Schools. In their discussions,
the BMPT often relied upon the Project proiosal and the insights and
recommendations in the 5/24/88 report of the Planning Grant's
Professional Development Schools Team .

Filling tke Associate Director Position: In their first meeting on
January 5, 1989, the BMPT discussed the vital importance of
specifying the essential qualifications of the individual who would have
major responsibilities for work toward est.blishing Professional
Development Schools, the Associate Director for Professional
Development Schools. The initial idea of reconvening the Planning
Grani PDS Team to decide specific qualifications and when and how to
recruit applicants for the position was revised, and, in their January
18, 1989 meeting, the BMPT decided to meet with a much smaller,
ad hoc group to offer their counsel on the Associate Director position
and several other concerns to be addressed in establishing
Professional Development Schools.

In agreement with that BMPT decision, an evening meeting was
held on January 24. Attending, in addition t¢ the BMPT members,
were a teacher and a superintendent who had served on the Planning
Grant PDS Team and an Education Administration faculty member who
was familiar with public education in West Virginia and had also
chaired one of the other Planning Gran: teams. The group's agenda
was composed of items related to the position of Associate Director for
Professional Development Schools and to the location of PDS sites in
the early phase of the Benedum Project. Major points of the
ueliberations reported in the document Professional Development
Schools Planning Meeting Summary of Discussion, January 24, 1589,
are presented below.

The discussion of the Associate Director position, began with
exploring the implications of the fact that funding for the position was
guarantecd for only two years. The group observed that if the person
selected were from higher education, the source of salary would shift
from state-appropriated to soft money; for someone from public
schools, there might be problems with going on leave and losing
seniority and, later, returning to a less desirable or less appropriate
assignment. The consensus was that the two-year limitation might
affect the applicant pool.

A second factor addressed was the importance of the Associate
Director's being credible in both public school and university settings,
and the group discussed the pros and cons of selecting a public school
or higher education person for the position. The group agreed that
“the answer really hinges on the particular person,” and that two
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factors had to be considered: “credibility of selection and credibility of
action.” Whoever became Associate Director had to be someone who
was “strong enough to work with both management and teachers.”
Traditionally, they noted, people in public schools “are used to being
told how to do things by people from higher education.” After thinking
through the various possibilities, the group agreed that someone now
or recently from public schools would be their first chcice.

Developing the position description to be used in the search for
the Associate Director was a third item on the agenda for the evening.
The statement below was provided to focus discassions of the desired
qualities and attributes:

This is & key leadership position, and the person who fills it
will be working with public school people, hammering out
agreements about what we believe about teaching and

learning, developing a shared vision about how we should

make decisions, how we communicate, and how we work with
teachers and students. (“Professional Development Schools
Planning Meeting Summary of Discussion, 1589, p.2)

The group identified 2 ::umber of items in four categories (skills and
knowledge, qualities, beliefs and orientation, experience) as
important, and these were incorporatcd into the position description
that was later used in the search.

A fourth factor discussed was the relative importance of having
someone from West Virginia fill that position. Part of the discussion
deall with the Project emphasis on lasting organizational change that
will be undertaken, not by new people brought in, but by those who
are the regular members of the orgarizations. However, the group
predicted that the experience of being Associate Director for this
innovative Project would change the person, and it would be unlikely
that he or she would return to the former role. Knowledge of and
experience in the state were viewed as assets, in part because the
individual would have iess to learn; however, overall qualifications
were most significant. The group agreed to search both outside and
within West Virginia, because familiarity with the state “should not
preempt the search and selection process.” (p.3)

Suggestions for the comps:sition of the Search Committee were
also proposed in this meeting, beginning with the agreement that tte
public school members should total one more than the total higher
education members. They suggested a number of roles to be
represented on the Search Committee. From public schools, they
proposed the roles of building administrator, teacher, parent, school
board member, and county office administrator. From higher
education, they suggested representation from across the University
and a senior teacher education student. They also thought a
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representative from the State Department of Educution might serve
and that a member of the BMPT should be ex officio on the
Committee.

The discussion of locations for Professional Development School
sites in the early phases of the Project covered a number of political,
resource educational, and morale considerations. Choosing some
distant sites would counter beliefs that the PDS concept can work only
close to a university and might eacourage adoption of the concept and
processes. If not sites for total implementation, could more distant
<chools serve a different function, such as dissemination? On the
other hand, success is vital, and more distant lor ‘ions might stretch
resources too far to provide the level and kind o1 commitment needed
to implement and support Professional Development Schools. No
conclusions were reached about locations. although a list of ideas «::d
considerations was developed.

In meetings and staff assignments following the January 24
counsel session, the BMPT carried out the development of materials
and other planning needed for the search for Associate Director of
Professional Development Schools. The Assistant to the Project
Director provided the majority of staff work in support of the search.
First steps were to draft the position description and position
advertisements. These drafts were reviewed and revised, along with a
search plan, and the position was first advertised in the April 5 issue
of The Chronicle of Higher Education, as well as in AASA Leadership,
Education Week, The Charleston Gazette, The Dominiun Post, and The
Pittsburgh P-ess. A May 15 deadline was established for applications.

Responding to the announcement, a total of 61 people from
around tne United States and from British Columbia epplied for the
position. The Search Commititee, as determined by the January 24
recommendations, reviewed dossiers and, by June 20, had narrowed
the list of qualified candidates to four. Each of these finalists was
interviewed by the Search Commiizee, the Principal Investigator.
BMPT members, members of the new PDS Team (described below),
and interested WVU faculty.

When the interviews had been completed and the Search
Conimittee had reviewed information from these varicus sources, they
recommended as their top candidate a teacher from one of the area’s
junior high schools. She had recently been selected as the county’s
Outstanding Teacher, had been chosen to participate in the State
Departinent of Education's first Teachers Academy and had been a
staff member for subsequent Academies, had designed and provided
Academy-like inservice experiences for teachers in several other
counties, and was rzgarded by colleagues as an expert and
knowledgeable teacher. Her personal energy and enthustasm, as well
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as her fine relationship with administrators, were also factors in the
decision.

Recruiting PDS Team Members: Throughout the period from
January to June, 1989, the BMPT worked on recruitment of members
for both the PDS Team and the seven program development teams.
Several factors were very important in the composition of all Project
teams: 1) participation: should be voluntary, 2) individuals should be
asked to list their preferences for team membership, 3) all teams
should bhe interdisciplinary in composition, and 4) all teams should
have Loth public school and University members.

To begin the recruiting effor¢ within WVU, the Project’s
Principal Investigator and the Director met individually with the Deans
and other key administrators of each school and college involved in
teacher preparation to describe the Project, to gain insights into best
ways to introduce the Project to faculty in that uait., and to ask the
administrators’ support in encouraging their faculty to participate.
BMPT members had worked together on the development of
information packets (letter of invitation to join, Project description,
Team charges, Team choice form) that would eventually be sent to all
faculty in Arts and Sciences, Agriculture and Forestry, Creative Arts,
Human Resources and Education, and Physical Education.
Recruitment began in the College of Human Resources and Education,
where the majority of faculty who had participated in the earlier
Planning Grant were assigned. Some unanticipated delays were
encountered, and recruitment in other units of the University was not
completed until late April. Phillips and Wolfe (1990) have provided a
more detailed description of this phase of recruitment.

A critical concern of the BMPT was the recruitment of public
school members of all Project Teams and, particularly, of the PDS
Team. Progress toward this end was, of course, affected by the fact
that 1+~ Associate Director for Professional Development Schools had
not y v hren appointed, and the two circumstances continued to
intera".  What could the BMPT initiate regarding the PDS Team
before the Associate Director was hired? What progress could be
made in groundwork for PDS by the Team? How could the Project be
truly collaborative during this period if public school representatives
wese not yet identified and participating?

Meetings of PDS Team: The BMPT, acknowledging the
importance of public school involvement in the Project, alsc
recognized that there were some basic tasks that cowd be undertaken
that would not constrain options for public school members later on.
Therefore, an orientation meeting was held on May 12, 1989, for the
WVU members who had volunteered for the PDS Team. One outcome
of that session was to plan a secord meeting, in June, to which
members of the Planning Grant PDS Team would be invited. The Dean
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of the College of Human Resources and Education and the
Superintendent of Schools for the county in which WVU is located
served as Co-Chairs of the PDS Team at this time, and this second
meeting yielded plans for preliminary support work for the complex
development tasks associated with choosing PDS sites. Plans were
also made to bring in two consultants, Drs. Ric Hovda and Linda
Shelor, from the University of Louisville/Jefferson County collaborative
for two days in July.

Action: 7/89 - 1/90

Five activities during the period from July,1989 through
Januery, 1990 are described in the following narrative: clarifying the
nature of Professional Development Schools, developing the belief
statements that would guide Professional Development School
interactions and activities, developing the PDS application and
application process, electing and training the Review Team that would
recommend PDS sites, and reviewing and selecting those sites.

Clarifying the Nature of Professional Development Schools:

A first step toward achieving the Benedum Project goal of
estabiishing Professional Development Schools was to try to devalop in
the PDS Team, the university faculty and the public schools personnel
involved a clear understanding of the PDS concept and a general sense
of how to put that concept into action. The project proposal provided
a description of some of the characteristics and outcomes that were
intended for Professional Development Schools:

The Professional Development Schools that we will
establish in the proposed project will provide better
clinical experiences in the preparation programs of the
University, better planned and more supportive programs
to introduce new professionals to the schools, more
effective professional renewal for practitioners in the
schools, increased knowledge about teaching and learning
through joint research, and as a net result, better
instruction for students. (p. 54)

In addition, as noted earlier, the Planning Grant PDS Team had
developed a number of recommendations a-out characteristics and
outcomes desired. However, we discovered that we needed concrete
examples of the concept in actior;, and we could get this information
from locations that were currently working through the reform and
from the research conducted by those who had analyzed and
synthesized che process.

When the Associate Director for Protessional Development
Schools began work in July, 1989, one information/clarification
activity was already underway. The PDS Team had commissioned an
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Information and Resource Subcommittee to review the literature and
develop a document that synthessized current research in three topic
areas: Teacher as Researcher, PDS Concept, and Collaboration. All of
the articles used 10 prepare this paper were subsequently cataloged
and housed in the Benedum Resource Library.

A second activity, bringing two members of the University of
Louisville/Jefferson County Schools enterprise to Morgantown, had
been planned and was scheduled for July 12-13, 1989. Drs. Ric Hovda
and Linda Shelor spent the first day meeting with PDS Team members
in small groups, rroviding information and answering questions that
had arisen through the Team's earlier work. All nroject participants
were invited to attend the next day's session, which included brief
presentations, a video from the Louisville collaboration, and furiher
discussions of Professional Development School activities and
processes. Hovda and Shelor provided insights from their owr: wosk
with the concept. including:

* Professional Development Schools are a process,
* Take time to learn about each other's work and settings.

* We must be risk takers and not look for whom t5 ble.me, but
should identify the problem and ask "What do we do about
it?"

* This is an experiment, so there is no way you can fail -- you
never fail if you learn something.

¢ PDS is innovation from within.

The two days of interactions with the consultants provided specific
examples of what the collaborative process looked like from both the
university and puilic school perspective. The visit provided members
ot the PDS Team with informaticn that helped to clarify the PDS
concept in Jefferson County Schools and that was frequ. ntly discussed
as we began to formulate our own vision of Professional Development
Schools.

A third activity to clarify the concept and related activitie~
occurred in September. A group of public school and university faculty
members of the PDS Team traveled to Louisville, Kentucky to visit
participating schools sites. By this time, we recognized that
understanding the concept and being able to envision activities was
difficult for each nev: member of the Project and the PDS Tezm, and
so the Project Editor videotaped interviews and documented much of
the Louisville visit. ‘‘alking with teachers and administrators and
observing changes in the scructures of these schools provided specific
examples that enabled our Project representatives to differentiate
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between typical organizational patterns of schools and those that exist
in the Professional Development School. The site visit helped to make
the PDS concept in action more rea! to the Team members who
participated in the trip.

Since the next step toward establishing Professional
Deveiopmenit Schools would be to give public schools information upon
which to base their decision to - nply, we knew that we had to provide
some ciear, but probably brief, descriptive and explanatory material.
The videotaped information gathered from the Louisville visit was used
to create a video, and promoticnal brochures were prepared. Both
were used, in conjunction with presentations by PDS staff members, to
provide the specifics needed by pubiic school faculties to help them to
determine if they wanted to become involved in the application
process.

The clarification of the PDS concept has involved many different
groups through several stages of development. The PDS Team. the
PDS Staff and the Benedum Management Planning Team were
included in the first stage of clarification which began in the summer
of 1989. These groups played a major role in providing information to
the public and to school groups during Fall, 1989. As the PDS Team
added more public school personnel, the new members were given
the information about Professional Development Schools. By
explaining the concept to the schools and to the erpanded FOS team,
Project staff gained an even de.per understanding of the concept.
The PDS concept was further internalized by the T.am members as
they created the belief statements which are the guiding principles of
the Benedum Project PDS sites and worked out their vision of what a
PDS would "look like."

The next level of clarification is currently underway with the
selected PDS sites. Each school, building from the vision it descrited
in its application, is continuing to clarify the PDS concept with the
faculty, the parents, the community and the students. This
clarification of the PDS concept, like the implementiation of the
concept, is a process that will continue as the schoc!’'- members learn
more about themselves and what the, hope to become.

Adding Public School Members 9/89 - 10/89: Central to the
success of the PDS goal of the Benedum Project is adequate public
school representation. The BMPT, as discussed in Phillips and Wolfe
(1990), suggested that this could be accomplished in late September
through forming an ad hoc advisery council to reccmmend a
recruitme::t process.

This ad hoc council was made up of public school professionals

from the four-county region around WVU. The specific composition of
the group was extremely carefully planned to include renresentatives
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from a variety of constituencies. Each of the tour counties was
represented by the Superintendent of Schools, a Principal, the
county's Teacher of the Year, and a representative from its local
education association. Monongalia County, the county i.1 which WVU is
located, had several additional members. The counril met in late
September 1989 and developed the nomination and selection
procedure that was used in adding public school members to the
Benedum Project Teams.

Over 250 nominations were received by the Nomination
Committee. This group, composed of public school teachers and
Project Staff, reviewed each nomination, and compiled a list of
multipie nominations and membershis considerations for the
approximately 100 team openings. The issues involved in making the
selectionis from the nominations included:

* determining the correct size of the team to facilitate
comm::nication and completion of tasks

* identifying the correct proportion of higher education
representatives to public school personnel and teacher to
administrator ratios

* balancing representation from the four counties involved

* ensuring a variety of experiences and content, school size
and location, and years of teaching experience. Special care
was taken to have a balance of representatives from the three
instructional levels -- elementary, middle or junior high, and
high school -- to provide the teams with both broader
credibility and a wide range of expertis:..

Guided by these considerations, the Nomination Commitiee
recommended selections in the first week of Octoker, and each
person recommended was called and invited to join the Project.
Those who accepted the invitation were then sent a packet of
information to prey re them for the Project Retreat on October 13.

With the additional members recommended by tiie ad hoc
group, the expanded PDS Team was composed of nineteen faculty
members from higher education and thirty-five educators from the
public schools. The public school members included eighteen
administrators and seventeen teachers (eight elementary, four middle
school, and five high school) representing eight West Virginia
counties, because the original PDS Team had members from counties
beyond the immediate WVU region.

Meeting of Expanded PDS Team 10/13/89: The October 13

Benedum Retreat, a Project-wide meeting described by Phillips and
Wolfe (1990) and Lovell (1990), provided the first opportunity for the

15 17




ne~ PDS Team members to consider the Team charges (see Appendix
A). The Team focused on completing the ifollowing tasks from the PDS
Team Charges:

* Establish documentation process/system for activities and for
PDS establishment and operation

* Formulate standards/belief statements for Professional
Development School participation, solicit reaction from
school and university personnel and amend as needed

* Develop structure for using standards to select PDS sites.
¢ Carry out selection of initial PDS sites

* Support continuing collaborative efforts between the
Professional Development Schools and WVU

The Team elected two co-chairs, one from the public schools
and one from higher education. The co-chairs would work closely
with the Associate Director for Professional Development Schools in
planning and facilitating meetings and informal interactions.

Developing Belief Statements 10/89- 11/89: The first task for
the expanded PDS Team was to develop the beiici statements that
would guide the activities in the PDS sites. Team members knew that
they were not trying to develop a formula for PDS sites and that ideas
or beliefs could not be imposed from the outside. Each PDS would
find its own ways to achieve the vision presented in the belief
statements. Understandings of the beliefs would continue to develop
within the school sites among the practitioners responsible for putting
them into action. The belief statements would therefore have to allow
for site refinement and interpretation. The variety of experiences and
knowledge brought to the belief statement development task by the
members of the PDS Team helped to ensure that the statements
would be representative of the visions of educators from the area.

The first decision the Team made in October was to alter the
original timelines for completion of the application/selection process,
because the original target date for selecting sites was December,
1989. In keeping with the shared decision-making policy of the
Project, the Team developed a new schedule that called for the
applications to be mailed by November 17, 1989. Applicant schools
would complete and return their packets by January 5, 1990. The
Review Team would then evaluate and select the schools by the end of

January.




Smalil groups met on October 11 and 25 and participated in the
identificadon of common beliefs about education. Team members
began to envision what a PDS would look like and to translate these
visions into belief statements. The early meetings of the PDS Team
could be called dieam sessions, for they were opportunities for
participants to imagine the best that could be in schools. These
sessions focused on the "what ifs,” not the "can'ts” that have been
barriers to many reform efforts. A modified Nominal Group Process
Technique (Gepson, Martinko, and Belina, 1981) was used to identify
and focus on the ideals that session participants thought were
important to the PDS concept.

The Team met for a total of more than thirty-five hours during
the period between October 11 and October 30 to write the belief
statements. Alliances develocped between members of the Team as the
public school and higher education people worked togethei, in part
because of the intensity of the interactions necessary to compiete the
demanding task of agreeing on the principics that would guide PDS
sites. These alliances were both personal and professional, and socu
the cultural differences between public school and higher educatiorn.
Team members were much less visible than they had been in the first
meeting.

The belief statements reflect the PDS Team's focus on the
concept of a school community as embracing more than just the
administrator, teachers, and students in the school. Support staff,
parents and the community at large were included in the Team's idea
of a PDS community. This conception is evident in the belief
statements that begin: "All in the school will...." The Team recognized
that the changes in restructuring PDS sites must include all groups if
they are to be meaningful and lasting.

Developing the Application 10/89 - 11/89: Developing the
application packet and review process was a crucial step in the
process of establishing Professional Development Schools. Since no
other reform cffort reviewed by the PDS Team had developed an
application packet or competitive selection process, the group was
breaking iiew ground.

Application work sessions began on October 23 and continued
through November 9, 1989. The Team identified the criteria for
selection and then developed evaluative procedures for assessing
them. Determining what a characteristics were likely to be essential
indicators of potential success as a PDS site was difficult for the Team.
Certain provisos were part of the Project proposal, and others were
developed, debated, and sometimes altered or discarded during the
application development process. The following conditions became
the final list of criteria for site selection:
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* Schools sclected will represent each of the grade categories:
elementary, junior high/middle school, and senior high school.

¢ At least one will be a rural school.

* The sites will represent the diversity of schools in the state
and region. Characteristics to be reviewed will include:
Size
Grade Levels
Location/ Proximity to WVU
Characteristic of student body
Characteristics of faculty

* The sites will develop a collaborative relationship with WvU
and will serve as sites for practicum students.

* The sites will share their successes with others.

* Applicant schools will have the endorsement of their county
board of education

¢ Applicant schools will have the endorsement of at least 60% of
their certified personnel

* Applicant schools will have the documented support of both
the Superintendent and the Principal

It is interesting the rural school criterion took the most time to
resolve. Members could not agree about what constitutes rural. Many
definitions for the word can be found in the literature, and the group
soon found that, using any of the definitions, most schools in West
Virginia qualify as rural. The Team ultimately decided that each
school would determine if it considered itself to be rural and would
explain what characteristics substantiate its claim to this label.

Each application included three narrative questions: one
describing how the Belief Statements relate to the applicant school as
it is now or might be in the future; one envisioning new types of
collaboration between WVU and the school: and a third imagining
benefits to the school community if the school was chosen as a PDY
site. A demographics section was included to gather inforraation about
both the student and teacher populations, and Statement of Support
documents from both the Superintendent and the Principal were
needed. To qualify for consideration, the applicant school had to
provide c¢vidence that 60% of the certified personnel had voted to
endorse the application to be a PDS. (Interestingly, during the PDS
meetings from the Planning Grant period to the completion of the
PDS Beliefs and application, the percent required fcr support was
increased from 51% to 60%. PDS Team members felt that a greater
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percentage of support was needed to help to ensure success at the
sites.) In keeping with the focus on the school community, the
application also required evidence that parents and community
members were informed about the school's application.

The application form was included in a packet of information
containing a description of the Benedum Project i iisting of PDS
Team members, and information about the criteria for selection and
the review process. (See Appendix D) The application packet was
mailed on November 16 to all of the schools (seventy in number) 1.
the four-county area .

Election and Training of Review Team: Having worked through
the complex discussions and decisions that yielded the Belief
Statements and the PDS Application Packet, the PDS Team had two
remaining decisions to make regarding the evaluation of applications
and the selection of FDS sites: 1) what the composition of the Review
Team would be, and 2) who would serve as members of this Review
Team. The group decided that there should be five public school
members, none from schools that were applying, and four WVU
members. The nine Review Team members were then elected, and
they agreed to meet with the Associate Director for Documentation,
Evaluation, Research, and Evaluation soon after the application
deadline. At this same meceting, the PDS Team considered the
possibility of conducting site visits to gather any additional information
the Review Team found necessary to make its selections. The PDS
Team agreed that they would trust the professional judgment of the
Review Team in determining whether such site visits or interviews
were needed.

The Review Team met on January 11, 1990, for a combination of
training for their evaluation tasks and individual review of one of the
14 applications that had been received. Having members apply the
review procedures immediately provided the opportunity to have any
questions answered and to help estimate the time necded to evaluate
the applications before they left to begin the total evaluation task.
Prior to the tralning session, Graduate Assistants assigned to the
Associate Director for Professional Development Schools had
summarized the data reported in each application so that the Review
Team would not have to devote time to compiiing this information.

Assuring that all members of the Review Team had a common
understanding of the selection criteria and the Belief Statements was
an important first step in the training process. As Lovell (1990) has
explained, these shared conceptions would contribute to inter-rater
reliability, particularly in evaluations of the narrative portions of the
applications. Therefore, the Review Team members generated
synonyms and comparable phrases for key terms in the criteria and
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the Belief Statements, and they discussed these items to achieve
consensus on the meanings.

Four sample responses had been created for each of these three
narrative topics, and Review Team members read and evaluated each
independently and then shared their evaluations and rationales. They
then discussed the results and reached consensus on their process
and decision-making.

The content of the total application p- ket was also discussed,
and items that could and could not be com .ed across applications
were identified. Review Team members also discussed legitimate and
equitable use of the unstructured information con students, faculty, and
school that each application contained. The training concluded with
agreements about the confidentiality of documents, discussions, and
decisions. Each member then reviewed an application individually.
The Team reconvened briefly for questions: however, no problems
were encountered in these independent reviews. All packets had
been copici so that each member had a complete set for review. The
Review Team determined the time needed to complete the review
process and selected January 24 as the date to reconvene to select the
PDS sites.

Review and Selection of Sit.s: Each member of the Review
Team had been asked to evaluate and rate the applications, noting
their comments and any questions they had. At the January 24
meeting, the Associate Director for Documentation, Evaluation,
Research, and Dissemination, who acted as process facilitator,
suggested an approach to making decisions about sites. First,
individuals would rate, not rank, each individual site. The applicants
would then be divided by grade levels (elementary, junior
high/middle, and high schools) and individuals would rank schools
within each level as strong, acceptable, or weak on the each of the
three required narratives and their rating of the overall application.
Next, reviewers would examine composite rankings for each school to
determine top rankings across reviewers for each level. Finally, since
the Project proposal called for selecting at least one rural school, they
would assure that that commitment had been met.

Using this process, the Review Team reached clear agreements
on a school at each level in the initial round of rankings, and two of
these schools had categorized themselves as rural. With three schools
selected, the Team discussed the next round of rankings. They
recognized that their next decisions would be affected by the choices
made in the first round, since assuring diversity among the PDS sites
was another commitment in the Project proposal. Two more schools
were selected in the second round of rankings, and one of the
members suggested considering a sixth school that had some unique
characteristics. This suggestion engendered a review of the entire




slate of schools not yet chosen in regard to size, student population,
representativeness of West Virginia schools. and other factors. After
ranking the pool of remaining schools, the group chose a sixth school
which, interestingly, was not the one that had been proposed for
reconsideration.

When the process was concluded, the PDS Team reviewed the
entire slate of recommended sites. They discussed the question of
whether site visits or interviews were needed, and they readily
estabiished consensus that the applications had been adequate sources
of information and that no further elaboration or data were needed.
They confirmed their consensus on the site recommendations.

The Review Team recommendations were r vsented to the
Benedum Management Planning Team and thoroughly discussed with
that group as well as with the Project's Principal Investigator, the
Director, the Assistant to the Director, and the two Associate
Directors who had been present during the training and selection
meetings. The Principal Investigator then called the external
evaluator to communicate the essence of these discussions and to
determine her position ¢n six, rather than four, sites. Although she
still had serious concerns about the adequacy of time, é)eople. and
money resources tc devote to six schools, she concurred. The site
recommendations were then preserted to the Benedum Foundation
President and the West Virginia University President for their formal
approval. When these approvals had been given, the Principal
Investigator called the principals of all schools that had applied to tell
them whether their school had been selected, thank them for their
investment in developing the application, and rraise their professional
commitment.

Our Successes

The PDS Team and the Benedum Project have many successes
that can identified. Described below are a few that were very critical
in the development of the Benedum Project.

Thorough Planning: The fact that the grant was funded by the
Benedum Foundation shows the forethovght and planning of the
faculty at WVU. Building upon the University commitment to
educational reform and the Holmes Group Report, much time and
thoughtfulness went into the planning for and planning of all phases of
the grant. The weekly BMPT meetings and the bi-weekly PRIT
meetings help to foresee and prevent issues from arising and enable
those that do develop to be resolved quickly, before other problems
can arise.

Early Involvement of Public School Personnel* It was very
important to the success of the Benedum Project and tt . . rofessional




Development Schools Team in particular to include public school
personnel in the arliest stages of the planning of the Project. Not
only were their perspectives and expertise needed to create the
documents and processes used in selecting the PDS sites, but also,
without their initial participation, the Benedum Project would be
another case of sc..ools "being done to."

Reaching True Collaboration: Even with this natural
competition, the PDS Team began a transformation: they began to
think and act as a TEAM. A large part of the success of the Project has
been due to the foresight of the Planning Grant authors in providing
time and money to support planning and reflection at every level o:
the Project. This planning time gives people the chance to learn about
each other and from each other.

The intensity of the interactions and commitments brought
much to the flavor of the Team. Members were driver io complete
the tasks in the time allotted and would not allow further revisiors of
the timelines. Participants looked for consensus: members
represented the ideas and feelings of those members not present at a
meeting ("I think ___ would have a concern about that if she were
here.”), and the goal became writing good ducuments that would
represent the collective ideas of the PDS Team. Care was taken so
that not just one view or perspective was presented ("We have to think

“out developing the best application we can and not worry about
+ nether our school is going to apply or not."). The Team was task-
oriented during this stage of the Project. The members completed
the idea phase and used this knowledge to create the documents and
processes necessary for the success of the PDS sites.

Change must involve many people if it is to be sustained and is
to make a positiv . difference in the educational process. The days of
believing that school improvement projects can be successfully copied
from one schocl and superimposed upon another are no more. The
Benedum Project staff believe these statements and do everything
possible to support both the public school and higher education
faculties in these efforts. The Team interactions have been unique
because of the people and the structure that developed, just as each
PDS site will have a unique organizational structure because of the
variety of people involved and their leadership styles. To think that
one idea will work in all situations is unrealistic and will only retard
the process of change. Lasting change can not be mandated, nor does
change take place with the adoption of a new textbool or the
appointment of a new administrator. Shared decision-making and
collaboration will allow these educational changed to take place.

If one subscribes to the definition of teamwork as being

“coordinated action by a cooperative small group in regular contact
wherein members contribute r-sponsibly and enthusiastically towara
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task achievement" (Davis, 1972), this group can truly carry the title of
rrofesstonal Development School Team.

Providing Time: The time needed to accomplish the goals of the
Project and of the PDS Team was supported by the management of the
Project. Released time for educators in both the higher ecucation
setting and the public schools was written into the Projecs. This
allowed for more a more energetic group and a more preductive
meeting. If all meetings had been scheduled aiter school, in the
evenings, or on weekends, few people would have committed to the
hours necessary to complete the tasks. Although many meetings are
scheduled for the "after hours" time slot, it iS because the teams
decide upon this schedule. With the intensity of some of the PDS
meetings, the participants decided not to be out of their classrooms as
often and to meet at night, But this was not imposed, t was voted
upon by the group.

Personal Reflections

In preparation for writing this paper, I reviewed the journal that
I began in July as well as the minutes of the PDS meetings. The
minutes made it very easy to recall exact incidents and interactions
that happened at specific meetings. The journal allowed me to
experience again the feelings and thoughts that took place from July
1989 through January 1990. So many things have affected my
professional, as well as my personal, growth. There have been
difficulties, rewards and surprises along the way that affected my
perceptions and knowledge.

The position of Associate Directer for Professional Develooment
Schools initiaily appealed to my need to have an active role in
improving education. Knowing the other members of the Benedum
Project Management Team, I had no doubt that the Project would be a
success and that I could coutribute as liaison between higher
education and the public schools. When i was offered the job, ! did
not hesitate, but accepted immedtately, even though I was really not
certain what was involved.

Difficulties: The difficulties I encountered in this role can be
categorized into three types: managerial, personal and political. Every
new jcb entails learning the management and organizational structure
of the group, but this job, with the PDS concept still undefined and
the development processes stil! being formulated, offered unique
challenges.

After mastering the basics such as learning how to use the
Macintosh computer and locate things like available office space and
the necessary supplies, I began to look for an overall understanding of
the Benedum Project. Having entered the Project after its two-year

D
e




planning and development phase, I found that many of the interactions
and activities discussed were foreign to me. Even thiough the Project
Proposal, Quarterly Reports and meeting minutes were provided for
my use, I ./ till found it difficult to understand the scope of the
Benedum Project. I found that I could read about something, but
without having experienced it, there was a difference in my
perceptions. This was true of my understanding of the Project's
compunent parts. It took me a very long time to understar ] all of the
complexities and interrelationships of the Planning Grant, the
Benedum Project PDS goal, and the Tyler model that guided the
curriculum development activities. Everyone else was an owner of the
Project; I was the new guy on the block, and it took many hours of
reading and discussion with many people on the Project before I truly
understood the whole picture.

Once I had read the literature on the Professional Development
School concept, the Holmes Group and other sites that were in the
process of restructuring, the concept became clearer, but it was still
not perfectly focused. A real turning point in my understanding of
whut PDS's were all about was a visit to Louisville in September, 1989.
Not only did I see the concepts 'n action. but I met anot - educator
who had been through many of the same things I was . .ountering.
She was a public school teacher who had left the classresm to help
develop the PDS concept in the Jefferson County School System. 1
had found someone who could understand what 1 was going through
personally. Con_nued contact with this person provides me with a
peer who can understand how it feels to vork i three cultures:
higher education, public school and the Benedum P Ject.

The cultural differences between higher education and public
schools were an early personal concern. Each group has cultural
norms that help to guide its behaviors and interactions. When I
became Associate Director for PDS, I became a “man without a
country.” I was neither a faculty member of higher education nor a
public school teacher— I was a ...ember of the Benedum Project.

It was at tirnes difficult for me to kncw whom I was representing
In certain situations. My colleagues in the public schooic looked upon
me as working at the University, while many of the university faculty
Saw me as a public school teacher. This difficulty can be iliustrated o\
an example: When I used the word ‘"we," public school personnel
thought I was talking about WVU, and the higher eaucation faculty
thought I was taiking about the public school setting, but I was actually
talking about The Benedum Project. This cailed for some clarification.

The most difficult part of my nositi \n has been dealing with such
a politically sensitive environment. The zuiount of pre-planning and
re-planning that takes place to head off problems and concerns was no
surprise, for I have worked with many organizations and groups where
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this has been necessary. But these groups are generally single
constituencies. This project must always operate within the
frameworks of West Virginia University, the Benedum Project Grant,
The Benedum Foundation guidelines, and four distinct public school
systems. All of these constituent grouns must be informed and have
the opportunity for input. Because of the collaborative nature of the
project, this input must be equal and be evident through every step of
the process. Being proactive and not reactive and thinking through all
of the possibilities from every view point has been a new task for me.

Rewards: With any new position come the difnculties, but also
the rewards. I have learned much in the short time I have been
involved, and I look forward to learning even more. The lessons have
not been easy ones; they were learned through the processes that
were being used to create the PDS concept and documents, and most
were learned from those around me. This "on-the-job training” has
helped me to grow personally and professionally as no college course
could ever do. Being in on the ground floor of such an exciting and
innovative project has been very rewarding. Knowing that what we are
doing will affect the future cf education in the six PDS sites and
beyond is the best outcome of this position. Even if what I do is but a
small part of the process, I will always be grateful that I was able to
participate in the early stages of the Project.

The contacts and professional relationships I have made with
members of the Professional Development School Team have been one
of the biggest rewards. Not only did they complete the tasks assigned
in a very professional manner and provide their expertise to the entire
team, but they also reaffirmed my belief in educators; that they do care
and that they are very competent indeed.

Surprises: There were also some surprises along the way. I was
surprised at both the similarities and the differences between higher
education and public school faculties. Both groups are teachers and
care about education, but they work under different time constraints
and focus. Public school personnel wanted to know what task needed
to be done and how long they had to do it. Higher education faculcy
were more reflective and thought more about the processes to be
used.

The grace with which the PDS Team put aside their titles and
roles and worked in collaboration on the PDS tasks was a pieasant
surprise. Even from the first meetings, it didn't seem to matter if an
idea came from a principal, a superintendent, a teacher or a WVU
professor. The ideas were discussed and acted upc.1 because of their
content, not their origin. No one hedged on any comment or action
hecause of role.




I was surprised at how many people were interested in the PDS
concept. Even teachers who saw themselves as "burned out" became
excited about this project. Many volunteered to work on the PDS
Team, and many worked on unifying their faculties to complete the
PDS application to become a PDS. This happened even though
specific ideas were not yet designed or fully developed.

It was difficult to keep one step ahead of the team when it was
meeting twice a day, three times a week. I was surprised at the
numbers of meetings with which I was involved with and how much
these meetings cut into productivity. The diversity of Team members
and the newness of collaborative strategies often made facilitating the
group dynamics a challenge.

Are there things I would have done differently? I probably would
have spent more time in the beginning studying group processes and
organizational models. I would have listened more and talked less, as
a good facilitator does, and I would have asked a work-study to do
more of the clerical work to free up the graduat= assistants and myself
for more important tasks. ‘

This has been an incredible growth period for me and I look
forward to beginning the work with the six PDS sites.
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Appendices

Professional Development Schoot Team Charges

PROFESSIONAL DEVELOPMENT SCHOOLS [EAM

The focus of the Professional Development Schools 1cam. which will
becompoudofmembm&omthepnhuclchodamdthecnmty.
is on designing and implemen strategies and activ ties to establish
Professional Development Schools. These schools w Il be committed
to exe.nplary practice. and each wiil tdentify and nursue its own
projects to enhance teaching and learning. Within the lg:?meten
designated by the members of each participating sch ol. essional
Development Schools will be sites for collaborat! e inquiry and
develo'pment carried out jointly by members of the individual schools
and of West Virginia University and will serve as clinic 1l sites for WWU

preparation programs.

The charge to the Professional Development Schools ~eam is to carry
out the following tasks and activities:

1. Review the literature nn Professional Developr.ent Schools.

2. Plan and conduct WVU/schools conference or iympostum ¢n
Professional Development Schools.

. Develop and ol:;glemcnt publicity on Professio: al Development

Schools for |

- Establish communication and public relations : ystems with
<hools, teachers, students, administrators. sc hool boards,
community and WVU and other higher educa ton faculty and
administrators,

state. and other audiences.

» Establish documentation process/system for a tivities s nd for
Professional Development Schools establishme 1t and
operation.

" Developmer sma/wwmwdm share. dindt and sol

opment 3 cit
reactions from appropriate schoo! and WVU p: rsonnel, and
amend as {ndicated.

. Develop structure for using standards to select Professional
Development Schools.

. Select and implement pilot projects.

- Camry out selection of initial Professtonul Deve'opment School
sites; design and conduct orientations.

. Support and assist continuing col'sborative efforts between
the Professional Development Schools and WV1J,
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Appendix B

, Bellef-Statement Session

»  Public School Members

#  Nominal Technique
; 10-11-89

Members of the Professional Development Schools Team of the Renedum Project
were invited %0 participae in writing belief statements that will help to guide e selection
ard developmeat of PDS sites.

Participants included Barbara White, Susan Donovan, Dennis Gallon, Janet

MJ@N%RMMM&MW?%MIOM
oo oy 34 B LSh.Gn.I mien.'l'm

, Sandra Wales, Buso Beach, Tom il Lootey and Jake
Sarzh Steel assicied the facilitatoe of the process, Rusty ussell.

NARRATIVE

This group of public school teachers met for the first time as a team on this date.
The Nominal Group Process took lace in the aftemoon with the moming being devoted to
e rotp e o e i o iy o e iapon o b satenentstnd e

group saw to implementation e & group i
the “whati...” ype of statements before reiring 10 Lunchoon n 02 A The oo
session began with the introduction of Rusty Russell and an explanation of the NGT and
desired outcomes from this group,

Participants th=n began to list their ideas about the problem statement pravided to
them for this session:

Part of the Benedum Project involves establishing Professional Development
Schools. Your task is to help describe the characteristics of ¢ Professional Development
School by identifying what should take place in a PDS to lead to successful teaching and
learning,

The group was randomly divided into three groups. After silent brainstorming,
round-robin sharing of ideas was begun within each group. The ideas from this part of the
process were recorded on cards and displayed before the group. The next step involved
grouping ogether the “like” jtems into categories. These categorics were then given a “title”
or phrase to represent that group of ideas. .

At this point each small mpawdtothewholxgupwhudm‘xmgmu
manduwﬂedapuiodf«mnm‘ and question. all three groups had
mudondﬂsphneofd:eptmindividmhmmmdnhelpwmm b::{"fm
umiuumwuememﬁmmwmmmistukmmmp each
Mvidmlxbmdﬁeumiuﬂwydmgtnmmimmmmgmhofm
l"mjet:x‘h and a vote was taken. Twelve items were selected and sent to small groups for
{wther work.

A statement was to be written consolicating (while incorporating) all the ideas from
all three groups for each ides. Smail were mixed at this point to ensure that

i fmmuchpwpm ilable as a source for information and clarification
while these statements were being written.

Owethcmmumwﬁmmymmdmdpomdformcwholemm
ummmmwmgmwaﬁw:bymw
Assigning points to each. pn‘ucxzau ipant was given | ints.) These points were totaled
and a numerical sum recorded for each statement. pom

NGT Procoss Responses

The following is a i of aYl the ¢z responses from the 10-11 meedin
They are organized by the form develorz4 ¢ the group. &
Individual cards are &u(wiyhaiﬁz"JmmehnluduL).comlidlﬁngﬁtks
qmaydnmﬂy.&embudwmmwzimucbmdidmmwm
listed in the rank order voted on bymcgm:.z;.:'&.cendofd\epmccs&

Adequate qualified support servicu/5 Hidxvination of non-teschirg duties / 3

Shared leaming- Community, ~ Sharea.  sion Teacher put/1
School, and Famly / 1 making cacher put/

Paid t~am leaders / 2 Flexible scheduling /2 Teacher teams / 2

Teachers select teachers /2 Teacher input into Teachers can consult
policy decisions /2 with peers /2

Teacher involvement in budget / 2 Teacher acting rather than re-acting /2
TEACHER EMPOWERMENT

InaPDS, teachers share in the decision-making procer: regarding policy ,
budger » Staff selection, staff developmens, flexible time scheduling, and non-
Instructional duties with community and administranve support.

Students are challenged /2

Active involvement of Data-driven decisions / 2 Innovative and creative
students / 2 teaching techniques-
enthusiasm /2

EMPHASIS ON ACADEMICS

) A PDS school is one which emphasizes academics 10 challenge and acavely
involve all studencs by e presending innovative teckniques which meet the
needs of any size group, using data-based decisions 1o guide goal driven instrucrion.




A L L L L T T R

Tize o reflect/ 2 Teacher as researcher / 2 Adequaie planning time /2

Staff willing to work / 2 Observing cther seachers / 2

Releass time for professional

New teacher induction program / 2
development /2

Time 10 consult with students / 2 Interaction, students and teachers /2

.

TEACHERS

A PDS is guided by the belief that the seacher is an individual who will work
with the whole staff. Shelhe will be granted adequate time for planning, researching,
observing, and consulting with students and professional developmen.

Team oriented / 3 Idea sharing /3 Problem solving stressed /3

Collaboration/ Change to improve education / 3 Communications among all / 3

Opinions freely expressed and received /3 Decision processes open and orderly / 3
COMMUNICATION

fee q‘:::oifn school is Wofux’ sz communication are open, encouraging

among 3 community, in order to improve
MMM onporgunities through idea sharing, problem solving, and team oriented
app.

.n~~~~~~n~t~~~~nn~~-aa..an~~~~~~~~~.~~~~~~~saaa.a~~~-~~~~aaa.nnnna.aa.nn-~-~~~~~t~~~~~n

Acceptance/ Change process/ Leadership

Flexibility/ Curriculum school
to facilitate and endorse / 1

structure and thinking / |

Time for experimental learning / | Development of leaders / 1

Limited outside imposed Changes/ 1
goals/ expectations / | B

Indepth studies, curriculum / attitude / 1

Encourage/ Support experimentation 1

ATTITUDES

A PDS school will and foster positive attitudes which will accomplish the following
2 A : ion, goal oriensed e: and the
Acmcemmofl;cmge ﬂh?:btmy experimentation, g expectations

-a..au.tt~t~nn.~~~~.~~-..n~aaaaaaa.aa~~.~~-~~.~.an~~~~~.~n~~~.~~~n~~~n~~--n~aaaaaanaaa

Raise expectations / 3 Teach responsibility / 3 Success oriented / 3

All are leamers / 3 All students can leamn / 3 Develop work et .ic forall /3

Positive student attitude / 3
EDICATION IS JOB 1

Staff in the PDS school demonstran. thaz all are learners ; therefore expectations are
m':ﬂn izzd success oriented atmosphere with the responsibility of the learner being
emp, .

~n..~..~.~~~~~~~~~~n.~~~~~..~.ann(aaa~~n~~~~~~~~~~aa.anaaananaaaaaannnnaaaa~~~~~~aa~aa

Lessstress/3  Studeatsare happy/2 Trust/2 Humor/ 1 Cooperation/ 3
Few interruptions /2 Directionis evident/2  Cheerful atmosphere /2 Love/Caring/ i
Develop seif-esteem/3  Positive modeling / 1

Enthusiasm and excitement / 1

de are willing o
marisklz

Teachers and students
individual rights
respected / 3

Acceptance of student,
parent,
responsibilities ' |

Success breeding/ meaningful
challenges /2

Opea environment / | Positive Jcarning environment / 1

SCHOOL CLIMATE

School climase fosters the developmen: of seif-esteem, a cheerful ammosphere and
apositive learmng environment which breeds success through meaningful and challenging
acuvities and respect for individual rights in a trusting, loving, and caring environmenz
through which people are willing 1o take educational ris’s. This should develop and
enhmmadzmaulm mmumwrolemmmw
acceptance of responsibilities by students, teachers, and parents.




Administrator is instructional leader/ 2 Support of all administrators / 3
Less jargon, more doing / 3 Sm;insuwdowluda:iﬁplii
INSTRUCTIONAL LEADERSHIP

Tommdn?bsml.bmmw%ﬂdpﬁllum
memwmmmﬂmwuymmnofmm

based decisions. Become a leader of leaders.
Active leamning Opportunity ror idea Sharing ideaw/!  Team Teaching/ 1
Student & staff/ 1 exchange/ |

Time for individualization/ 1 Opportunities to apply theory/ {

ACTIVE EDUCATION

ive education is observable when teacking is utilized;
mmwmummMDm%mMu is ot
:Inm." xoprmidgwm' Mm lcamingﬂm :
wmlacd Mw&mdnr.ﬂmmbemoncxchmged
’ of curviculum and astitudes,

lacas in order s promote an indepeh Study
b1 oottt Smmowemtc it 1
Professional release hasis on research Board & superintendent
1 writing/ | supportive/ 2
W A‘zas exp':mm Parent involvement/2  Volunteers/ 2
More §/2 anm Qamml m | Sabbaticus/ 1
Tmualll g Riculwisd  Timend
m preparation  Informed and gup%mvc Adequate facilities/ 3
-__“
37

SUPPORT SYSTEMS

Community involvemeny/ 1 Community education/ | Extra-c.rriculum prograny 3

Partnesships/ 1 Parenual suppory 3 Enrichment activities for all
studen s/ 1

Public relations/ |

EXPANDED EDUCATION
A PDS includes extensive community involvement whick fosters -ommunitv education
and extracurricular activiies ﬂwfoauonpamwxhwwpublicre.adom.

------------------------------------------------------------------------------------------------------------

Future oriented curriculuny 3 Related curricula/ 3 Refin: teaching skills/ 3
Updating old ideas/ 3 Ready for change/ 3 Common goals/ 3
CURRICULUM

A PDS curriculum is oxe thas updates old ideas, refines teaching skills, integrazes all
subjects and is fusure-oriented.

The following ideas were developed but were not ranked high encugh to write belief
statements conceming the content.

Cooperation/ | Provide best leaming environmeny/ | Develop better
attitudes/ 3
" Caring/3 School climate/ 3
LEARNING ENVIROMNMENT
Students maintain individuality 2 Peer tutoring/ 2 Students progress upward/2
Swudent success/ 2 Kids grow scademically,
socially, emotonally/ 2
STUDENTS
Partnership in evaluation/ 2 Monitoring/ 2

EVALUATI




STATEMENT RANKING
School climate
Support syseems
Teacher empowerment
Active cducation
Attindes
Teachers
Instracional leadership
C -

Educadon is Job 1
Emphasis on academics
Curriculum
Expanded education

*Stadents

*Evaluation

‘Notenou;hmpsuppmfordevising belief statements.

-~
.

Final Belief Staternents

Belief Statements

Ammmwwum»wmmnu
mm-m,ummsmwm

. The organitation o!cfulwbcnbmw:ws all to be empowered.

The interactions and organization of & Professionsl School will inid-
uqumddlmdhnhdwy.Am
mm.wmuwmmmamw:mwuvm
u\dﬂlﬁllbeu-.cmgcdandwppmedmukin(mn%mmum‘ among all
thdvdhaexmmhm{amhnm.

, A hv[axbudbcnbp-m&lulﬁam &8 environment of mutual respect.

mwmmmmmumw.uwmxy.w
the giolal communiry, Developmen
mmﬁmdmmamamuﬂumuummu

« A Professional Development Schoel prometes curriculum end instruction thot evolves
lmmmﬂﬁmhxu'am
h-m«mmmuwamw the best of research
guide review and revision of curriculum and instracoon,




The Benedum Project

M.l-p-‘h--hﬁ‘q_'

quunber 15. 1989

Dear Mr. Myers:

Earlier this year. the College of Human Resources and Education at

West Virginia Untversity began an exciting

lneolllbonﬁonwlthothercollegecwlthmthe
a

1} To redesign WVU's preparzidon program for teachers.
2) To establish three to six Professional Development Schools.

Unilike lab schools or other schools and

and selected students, Professional Development Schools will be
existing public schools. The
commi

The members of the Benedum Project Professional Development
Schools Team, composad of public school teachers and admintstrators
Virginia University, have been working
together to establish criteria and to design an appropriate and
equitable process for selecting Professional Development School sites.

If the idea is interesting to you and you would like furtier informaton,
lease contact Teresa Field. Associate Director for Professional
ent Schools. at 293-5703. You may

district central office, where we have placed additional matertais and a

videotape that introduces the Benedum Project and provides more
insight into Professional Schools.

ballot envelope and page of ballots.

many facuity and a
application

-

We have enclosed in this packet some :mpcrtant background

n about the Benedum Project and Professional Development

We hope that you will Join your colleagues in this innovative and
exciting

partnership to tmprove education. We urge that you tnvolve as
as possible in respending to the
materials. The postmark deadline for application is

January 5, 1990,

Neil S. Bucklew. President
West Virginia University

Diane L. Reinhard, Dean
College of Human Resources and Education

‘;)D.M-I Qm

Perry D. Phillips, Director
Benedum Project

=
Teresa T. Field, Associate Director

for Professtonal Development Schools.
Benedum Profect”




Additiona}l Information
Regarding tae Selection of Professioual Development Schoois

There are several conditions that are "givens” in the selection of sites
to become Professional Development Schools. Some were included in
the grant proposal: others were tdentified during the development of
the site seiection process.

These conditions are listed below, and we encourage you to keep them
in mind as you prepare your schooi's application. In order for a schoo}
to be selected as a Professtonal Development School site, it must;

* have the endorsement of its county Board of Education.

* have the endorsement of at least 60% of its certified personnel.

* have the documented support of both the Superintendent and the
Principal.

Other considerations in the selection of Professional Development
Schocl sites include the following:

* The achools selected will represent each of the grade level
categories: elementary, juntor high/ middle school, and senior
high school.

* At least one of t.:» selected schools must be a rural school.

* The schools selected wiil represent the diversity of schools in the
state and region. Characteristics that will be reviewed include, but
are not limited to:

Size

Grade levels

Location

Characteristics of student bedy: e.g.. socto-economic, academic
achievement, etc,

Characteristics of faculty: e.g., years of expertence. professional
preparation, achievements, tumover, etc.

* Schoole selected as Professionat Development School sites wil
develop a collaborative relationship with West Virginia Unive, sity.
This collaboration will include serving as sites for a varietv of
practicum students,

* The schools selected will be asked to share their successes as a
P:gfeslslonal Development School w _h others from outside their
school.

Following are the members of the Professional
Deveiopment School Team who, over the past three months.
heiped create the enciosed documents,

Prafessional Development Schoo! Statf:

Teresa T. Field, Associate Director

Mike McNally, Linda Patrick and Sarah Steel, Graduate Assistants
with Professional Development Schoois

Protessional Deveiopment School Team Members:
Norman Adlington, Gration High

John Andes, Education Administration

Bob Beach, Clay-Battelle

Scott Bower, Curriculum and Instruction
Greg Cantwright, Grafton High

Janei Crascenz:. East Dale Elementary
Ton Deadrick, East Fairmont High

Susan Oonavan, 8rookhaven Elementary
Jack Dulanay, Monongaia County Schoots
Anne Fleming, Wastover Junior High

John Fiynn, English

Dennis Gallon, Brookhaven Elementary
John George, Morgantown High

Jeanne Gerlach, Curriculum and Instruction
Janice Good:vin, South Junior High

Tom Hart, Morgantown High

Sharon Hibbs, Barrackville Middle School
Nancy Hoffman, Curricutum and Instruction
Tom Lash, Wheeling Park High

Gai Looney, Ohio County Schools

Mary Ann Matheney, Gratton Middle School
Rogers McAvoy, Educatonal Psychology
David McCrory, Technology Educanon
Kays McCrory. Suncrest Primary

Kelly Michael, East Fairmont High

Jake Mutleft, Monongatia County Schoois
Jim Napolillo, East Dale Efementary

Auth Oaks, Centrat Elementary

Pst Obenaul, Curriculum and Instruction
Mie Pocid, Bridge Sireet Junior High
Gwen Rosenbiuth, Morgantown High

Luise Savage, Special Education

Mary Anne Seckei, Centrat Elementary
Jake Seitz, Morgantown High

B8ilt Strakal, Riverside Elementary
Waendall Tests, Tayior County Schools
Sandra Vales, Bruceton High

Barbara A. White, Suncrest Junior High
Janet Zimmerman, Music Education




The Benedum Project

Professional
Development
School

Application

Mus: be postmarked by January §,1990
Submit to:
The Benedum Project
802 Allen Hall
West Virginia University
Morgantown, WV 26506
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Belief Statements

A Professional Development School will be guided by Belief Statements, which
describe what we hope a Professional Development School will become.

1. Allin a Professional Deveiopment School are learners.

The focus of a Professional Development School is learning. Students. teachers,
adminisirators and parents are ail leamers in a Professional Development School. Siu-
dents will have the opportunity to be active learners in an environment that provides for
individual needs and abilities, Teachers and adininistrators will share ideas and opport:.
nities for professional development, including using and contributing to current research.

2. All in & Professional Development School have the opportunity for success.

The members of a Professional Development School will design and implement ac.
tivities and programs and develop a climate that promotes and recognizes success for all.
Ihe school community (which includes students, teachers, administrators, and parents)
slmldbepmvidedwimoppamnidesformwdundchdkngc. All members of a Pro-
fessional Development School community expect to be successful.

3. The organization of a Professional Development School encourayes all to be empowered|
The interactions and organization of 3 Professional Developrnent School will initi
s and supporr ihe empowerment of all members of the school coaraunity. A shared
decision-maksig approoch will be used in all aspects of school life:; ideas will be valued
and 2l will be encouraged and supported in taking risks. Opea communication among 21l
groups involved in the school coramunity is necessary for this to occur.

4. A Professionat Development School fosters an environment of mutual respect.
In & Professional Development School, all respect self, the <hool community, and
the global community. A Profe ;ional Development School will provide experiences that

foster appreciation of cultural and human diversity and will promorte self-esteem in the
eatire school community.

5. A Professional Development School promotes curriculum and instruction that evolyes
from continual review and thag reflects the school’s vision.

In a Professional Development School, the best of practice z1.d the best of research
guide review and revision of curriculum and instruction.
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Sunerintendent Support Statement

Please read the preceding ‘xclief statements and respond to the following question in the
space provided.

Given the beliefs that guide a Professional Development School,
howmﬂyoumiﬁmymmppmwidﬁuﬂwhmatofm
county’s educational philosophy and mission statement?

Vo &pd

Principai Support Statement

Please read the preceding ballef statements and resnoud to the following statement and
question in the space provided.

Administrator and teacher innovation and change are inherent
parts of the Professional Development School belief systera. How
do you envision your involvement and support for shared decision-
making and empowerment of aii personnel in your school? How do
YOU propose to support teachers in their desire 1o be innovative
within the school or the cla: room?

Assistans Pri . _al(s) Endorsement

3o N
-

~



(Principels will also need to facilitate the compleion of the following section.}

Facuity Support Statement

Faculty support and active participation are ¢ ucial to the success of a Professional De-
velopment ! 30. One of the requirements for aspiication is that a minimum of 60% of
the certified personnel vote to support their school's Professional Develipment Schoot ap-

plication. To enable maximum participation, the voting period should be one school week
in duration,

Please adbere to the following voting procedures:

1. Duplicate a sufficient number of the enciosed ballots,

1. Distribute ballots to all certified personnel (excluding administrators) who serve
students in your school. Have each voter sign the enclosed Voter Signature Sheet
when given s ballot.

3. Cast ballots in secret by marking the baliot and placing it in an official envelope
provided in the application packet.

4. Havean elected faculty representative and principal count the ballats and tabulate
the resuits on the Voting Validation Form., (Ahstentions count as "no" votes)

. Report results to the faculty by the next working day.

SAMPLE BALLOT

Prefessionsi Development Scheols Baliet

|]

1 support my school's avplication 10 become a
Profcssional Development Schoor.

1 do not suppert my school's applicatson 10 berome
D & Professionsi Developmens School,

Service Personnel Awareness Statement

Members of a Professional Development School believe that the total school community
sharesin the education of each student; therefore, it is Imperative that all personned in-
volved with students be aware of these jdeas and befiefs. Plesse indicate when and how the
Opportunity has been provided for the service personnel 40 become acquainted with the
Professional Development School concept. You may attach supporting docume nsation
(memo, newsietter, meeting agenda, -.c.) Y you lodire.

Date

How presented

Audience

Community Awareness Statement

Community support and understanding are necessary for educationat success, Ina
Professional Development School. the total school community shares in the education of
each student; therefore, it is imperative that these Professional Development school con-
cepts beshared with the community. Please indicate how the opportunity for the parents
and school community to be involved hae Deen communicated through a PTO, Parent
advisory council, or other means. You may attack supporting documentation (memo, newsiet-
ter, meeting ogenda, etc.) if you desire.

Date

How presented




Vision Statements

2. Collaboration with West Virginia Univernty is & part Pro; pment
1. A Professinal Development Scheel will be guided by beliaf statements; the beliefs are School ~ . */ixe Profesnonal Develo
& e concept. How do you envirion the collaberrrio between WU and hool
what we hope & Professienal Development School will become. Please review the! < {Please respond in the space provided.) » en WU and your schoeol ?
mdhmo[ﬁlsmﬂdnﬂmnﬁacmn&c,m
relate to the present and future of your schoel, (Please respond in the space provided.)

FRIC oj

Aruitoxt provided by Eic:

n
J



ERIC

Aruitoxt provided by Eic:

k 2 mmammm”mmvmmnnwu.

Professional Developmens

School? (Please respond in the space provided.)

Demographics

Plesse identify appropriate designation.
*Elementary : Grades
~Junior High/Middle School: Grades
+High School: Grades
* Other: Grades

* Student enrollment

* County

« Is your school & rural schoel? If yes, why?

* Total years teaching experience
Please list ‘e number of faculty in each category:

O3years 47 yean 815 years




Tell us about your facuity. (Please respond in the space provided.)

Tell xs adout your students. (Please respond in the pace provided )

55 30
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Tell us about your school. Inciwds any informanion not requested in this application thet

It is importans that collaboration be shown througk the entire Professional Development
JYou feel is important for the review sear: 10 know. (Please respond in the space provided.)

Scheol process. Please descibe the process you used 40 complete this cpplication and identify
those whe were dirsctly involved in the process. (Please respand in the spacy provided.)

Q
ERIC ‘.
gl

Ly
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Benedum Project
Professional Development School
Voting Validation Form

Sixty percent of the cernfied personned must support the Professional Devek pmerit School
concept before an application can be considered. Plesse complate thr following form and
enciose with the compileted application.

School Date

Numbe: of cerufied personnet in the buulding (excluding administrators

Number of cernfied personnei who voted 10 support their

school's application 0 become a Professional Development School:
Nm:b,uofcmiﬁedpum\elwhovowdnmwsuppmthe&

school's applicanen 1o become a Professional Development School:__ ____

-

i

Percentage of cernfied personnel who voted to
support the Professional Development School concept:

—

( A of “yos” vorm __)
Oo(euurdmﬂhhnu'm.

Principal Signature

Tacuny Representaave Signature




Voter Signature Sheet

Professional Development Schools Baliot

D 1 support my school’s application 10 become a
Professional Development School.

D 1 do mot suppors my school’s application to become
a Professional Development School.

Professionai Development Schools Ballot

D 1 support my school’s application to become a
Professional Development School,

D 1 do not support my school’s application to becoine
a Professional Developmen: School.

Professional Development Schools Ballot

D 1 support my school’s application to bec-me g
Professinnal Development School.

D 1 do not support my schoot's application to become
a Professional Development Scheol,

Professionai Development Schools Ballot

D 1 suppors my school’s application to become a
Professional Developinent School.

D 1 do not suppors my school's applicauon 1) become
a Professional Developmens School,




Appendix &

Stte S.iection Criterion
Glvens
Criterton
Forms

CRITERIA AND SAMPLE INDICATORS

Adaitionat I*srmation
mmwamnmm

Criterion 1: The majorty of the members of the applicant .chool have 3 commitment (0
cngage in activities to renew and restructure thetr school.

m mw.:

There are severai conditions that are "givens” in the selection of sites
to become Professional Development Schools. Some wre tnciuded in
the grant proposai: others were identified during the evelopment of
the site s&cﬁon process,

¢ The schoo! used a collaborattve process to develop the appl'cation

* The partctpants in the development of the application had 1 clear. stated vistoa of
These condiions are listed below. and we encourage you to keep them hiaw the beliels could be applied tn their school
mmduyoupmpmyomschool'sappucanm. In order for & schoal

tG be selected as a Professional Development Schoal site, it must:
* have the endorsement of its county Board of Education,

¢ A sufficient representation of the schoal community partictpated tn the
development of the application,

* The principal’s statetaent indicates an understanding and endorsement of
collaboration. shared Aecision-making, and the process r~quired in breomtng a
Proiessional Development School.

* have the endorsement of at jeast 60% of its certified personrel.

Criterion 2: The conaitions and characterisues of the appucant school comotne -3

indicate potentfal for becoming & successful Professional Development
School.

* have the documented support of bath the Superintendent ar.d the
Principal.

Soms Indicators:

Other considerations in the selection of Professional Dr.velopment
School sites tnciude the followtng:

* The responses to the four sectons of the application are congruent with one
another and with the vision and belief statements of the Professional
Development School.

-mmmmeawummmmumumemmoruu.cmoxm

generate a variety of ideas or possibtlities regarding their future tn a Professionat
Development School,

ﬂheschoolssdectedwtﬂrepmmteanhofthegmdelcvel

categortes: elemen . juntor / middle school. and senior
high schodl try, § high 0o

* At least one of the selected schools must be a rural school.

* The schools selected will represent the diversity of schools in the
tate and region. Characteristics that w*'; be reviewed include. but
are not lmited to:

* There ts evidence tn the responses n the arplication that the members of the
schoal are able to focus on “what f* ratier than ‘can't.”

* The activities envistoned requtrz collaboration.

C:ltedona:'mcmanbmoxmenppmnmnchoolundemaﬁm endorse
levels collaborztion. both in their school and with WVU,
Grade leve
Locatio Some Indicators:

n
Characteristics of student body: e.g.. socio-economic, academic
t, ete.
Characteristics of facuity: e.g.. years of expertence. professional .
Preparation, achievenients, turnover, ete.

. gchools Selected as Professional Development School stltjea will .

mpamhbomnvetdadomhtpwiqut\mgma niversity.
This collaboration will include serving as sites for a variety of

practicurn students.

* The schools selected will be asked to share their successes as a
Professional Development School with others from outside their -

* The applicant school's response to the question addressing colleboration and

gutnash!p identiles resiistic ways tn which collaboration can be mutually
eneficial,

* Members of the applicant school identify more pesatbilittes than barriers tn
~ollaboration and partnership with WvU,

* The applicant school's response to collaboration 18 not jim‘ted to tradstional and
conventional school-untversity interactions of the past.




WORKSHELXT: PDS Application Review

Name of Schootl
Response Item (Check one):

— 1. Vision statements
—— 2. Collaboration with West Virginia University
—— 3. Benefits to school community

toos i voymg
{ooPs yiH juowsiey sery
10045 48151 sorunf Layrep

A. Reviewer's evaluation (Circle one):
Strong Acceptable
B. Rationaie for the evaluation:

uoisiA

uoywi0qelo)

siyauag

l{e1940




Appendix 16
END '

U.S. Dept. of Education
Office of Education
Y
X

Research and
Improvement (OERI)

ERIC

Date Filmed

4 March 29, 1991




